G ROSSMONT
C OLLEGE

English as a Second
Language (ESL)

Program Review
Spring 2011



English as a Second Language Program Review Report
Spring 2011

This program review report for 2005 to 2011 is respectfully submitted by the members of the
Grossmont College ESL Department.

/

Charles G. Passentino

N f\fancy Herzfeld-Pipkin

Patricia Behnett

, A > o
Barbara J. Loveless

NIV L)

Helen T. Liesberg

OS]



English as a Second Language Program Review Report
Spring 2011

ESL Department Faculty

Full-Time Faculty

Charles G. Passentino, M.A., ESL Chair
Nancy Herzfeld-Pipkin, M. A.
Patricia Bennett, M.A.

Barbara J. Loveless, M.A.

Helen T. Liesberg, M.A.

Adjunct Faculty
Annette Aagard C. Glenn Hoyle
Natalia Aylett Ann Hubbard
Tami Barker Rachel Ishiguro
Virginia Berger Robin Koontz
Inna Cannon [lene Kruger
Crystal Carothers Victoria Lannen
Leah Cooper T. Greg Laskaris
Daniel Craig Rebekah Madren
James Elmore Jerrica Mesquita
Johanna Esser Emily Moore
Darlene Farnes Richard Nichols II
Barbara Felix Ali Olson-Pacheco
Sara Ferguson Eileen Peca
Ely Freedman Miriam Pollack
Monica Garg Mark Poupard
Maxine Goldburg Rose To
Alyona Gorokhova-Scott Megan Webster

David Hamrah Kori Zunic



English as a Second Language Program Review Report
Spring 2011

Table of Contents

Sections

Section I OVEIVIEW ...ttt e e
Section2  Curriculum, Academic Standards, Support Services .......
Section 3 Outcome ASSESSMENt . .......uuitirninenenenennnn...
Section 4 Student ACCESS .. v vttt
Section 5  Student Success ...
Section 6 Student Support/Campus Resources — ...................
Section 7  Community Outreach/Response  ......................
Section 8  Faculty/Staff Professional Development ................
Section 9  Staffing Trends and Decision-Making ..................
Section 10 Fiscal Profile and Efficiency .........................

Section 11  Summary and Recommendations ......................

Page Number



Section 1 ~ Overview
1.1 Program Description and History

Overview

The English as a Second Language department currently offers 22 courses, which include
instruction in grammar, reading, writing, listening, speaking, and pronunciation. These courses
make up seven levels of English proficiency, from basic literacy to advanced reading and
composition. The goal of the program is to provide non-native learners of English with a strong
foundation in English and American culture that they may then use in their academic studies, in
the workplace, and for personal development.

The ESL program generally serves 600 to 800 students each semester. These students represent
a variety of ethnicities from all over the world. More than half of the students are residents. The
others are international students on F1 student VISAs. The program serves students of a wide
range of ages and educational accomplishments. Some students are just out of high school, but
many are returning to school. All are in pursuit of better communication skills, but their goals
are diverse. Some seek better English skills for the workplace, others plan to pursue a degree,
and still others do not yet have well-defined goals. They simply know they want or need to
improve their English in order to live and work successfully in the U.S.

The Beginning

The Grossmont College ESL program had its beginnings in 1975 with the development of two
ESL sections of English 103 and English 110. Over the next ten years, the number of non-
native speakers steadily increased, prompting the need for specialized ESL instruction. In 1987,
Pat Bennett was hired as the first full-time ESL instructor and program coordinator. She
developed curriculum, hired instructors, and coordinated the ESL Program within the English
department. As a result of a needs assessment completed that year, Pat worked with admissions,
counseling, and assessment to improve the identification of second language learners, placement
testing, and advisement. She also met with high school and adult school ESL teachers and
administrators to improve articulation and recruit students. In the spring of 1989, a full program
of ESL courses was developed and approved by the curriculum committee. Ten new courses
were added to provide students with instruction in all skill areas. Students were then able to take
12 units of English classes and progress from beginning to advanced.

In the early 1990s, international students were being recruited more actively by the former Office
of Grants and Contract Education. This recruiting effort evolved into the American Collegiate
English (ACE) program, a non-credit intensive language program for international students
preparing to enter Grossmont College. From its beginning to the present, the ACE program has
been coordinated by a member of the ESL faculty.

The Faculty

Growth and change have been the main characteristics of the ESL Program. In addition to Pat
Bennett in 1987, five full-time faculty members have been hired. Virginia Berger was hired in
Spring 1990 and received the Distinguished Faculty award in 1999. Virginia retired in spring of
2006, after sixteen years of dedicated service to the ESL program and the college. Chuck
Passentino was hired in Fall 1994, Nancy Herzfeld-Pipkin in Fall 2000, Barbara Loveless in Fall



2006, and Helen Liesberg in Spring 2007. The ESL Program also employs a high number of
adjunct instructors, in recent years ranging from 30 to 38.

The Curriculum

Individual courses have been developed, revised, or dropped to meet the changing and diverse
needs of ESL students. In an effort to increase student success and in response to Program
Review recommendations, the ESL curriculum underwent a complete revision, which was
implemented in Fall 1996. Three additions have been made to the core curriculum. To serve the
needs of an increasing refugee population with low literacy, two beginning levels were added,
ESL 080 and 081 in Fall 2000 and ESL 070 and 071 in Fall 2009.

To better prepare advanced ESL students for English 120, a one-unit editing skills class, ESL
111, was added to ESL sections of English 110 in Fall 2003. Then, in Fall 2010, the ESL
program developed and implemented its own five-unit advanced college composition course,
ESL 119, replacing the ESL sections of English 110 and ESL 111.

In 2009, ESL 106R and ESL 112 were added to provide further reading and vocabulary
instruction for advanced students. Also in Fall 2007, ESL developed and began teaching
courses in pronunciation, ESL 090 and ESL 109. Prior to that year, pronunciation courses had
been taught by the Communication faculty.

Learning to speak, read, and write in English is the most important integration challenge for the
increasing number of immigrants living in the East County. Immigrants need English language
skills to function effectively as caretakers of their families and as members of their communities.
Proficiency in English is also needed for their success in the workforce. To provide for this
need, the ESL curriculum was modified at the ESL 096 level, which includes ESL 097 and ESL
098, to incorporate basic workplace skills. One section of each course now includes oral and
written workplace English skills and intercultural communication skills.

Level Core Courses Supplementary Courses

High Advanced ESL 119 (5) ESL 112: Academic Vocabulary and Usage (2)

ESL 106R: Reading and Vocabulary Development IV (3)

ESL 109: American English Pronunciation II (3)

ESL 104: Listening and Speaking III (3)

ESL 105: Reading and Vocabulary Development III (3)

ESL 107: Oral Communication Skills (2)

ESL 108: Written Communication Skills (2)

ESL 101: Listening and Speaking II (3)

ESL 102: Reading and Vocabulary Development II (3)

ESL 090: American English Pronunciation I (3)

ESL 095: Basic Writing Skills (2)

ESL 097: Listening and Speaking I (3)

ESL 098: Reading and Vocabulary Development I (3)
Beginner ESL 080 (6) ESL 081: Intro to ESL. Communication Skills (6)

Low Beginner ESL 070 (6) ESL 071: Basic Intro to ESL. Communication Skills (6)

Units are indicated in parentheses. ESL 107 and ESL 108 are eight-week courses offered to students in both the
ACE and Atlaculmulco programs. ESL 095 is a summer course.

Low Advanced ESL 106 (5)

High Intermediate ESL 103 (5)

Low Intermediate ESL 100 (5)

High Beginner ESL 096 (5)




ACE and Contract Education

The ESL department has developed or been involved in contract education programs, the longest
running and most successful of which has been the American Collegiate English (ACE) program,
which is coordinated by Barbara Loveless and staffed by ESL adjunct faculty. Established in
1992, this intensive language program prepares international students for the TOEFL and other
academic course work. In May 2011, the federal government passed legislation requiring
intensive language programs to be accredited by an agency approved by the U.S. Department of
Education. The accreditation process for ACE will begin in Summer 2011. Many of the
standards in this program review will be addressed in the ACE accreditation document, which is
projected to be completed by the end of 2012.

As a result of former Vice President of Student Services, Peter White’s Fulbright exchange in
Mexico, the ESL department has hosted and instructed a group of future English as a Foreign
Language teachers from the Escuela Normal in Atlacomulco, Mexico for the second eight-week
session each spring since 2001. For this purpose, the program developed two short-term ESL
courses in writing and oral communication. The number of students attending each spring ranges
from ten to twenty-five. These students also take other ESL classes, such as ESL 105 Reading
and Vocabulary Development IIT and ESL 104 Listening and Speaking III, and they serve as
student teachers at local public schools.

Additional contracts and projects have included a basic skills class at Chem-tronics, an aviation
repair plant in El Cajon, in 1995 and 1996, beginning workplace communication classes at
Barona Casino in 1999 in conjunction with the ESL program at Cuyamaca, a short-term
intensive language program for a group of young women from Jin’ai Junior College in Japan in
1989, and two 100-hour teacher training courses at CETY'S University in Tijuana in conjunction
with Grossmont College from 1996 to 1998. These programs ended as a result of changing
needs or resources.

Program to Department

As the ESL program grew, the English and ESL faculty recognized that program planning,
curricular development, staffing and scheduling, special projects, and professional development
activities for the two programs had diverged. The ESL program had clearly evolved into its own
department. In Fall 2008, the ESL and English faculty and college administration reviewed the
benefits of ESL’s changing from a program to a department and concurred that all matters
concerned with ESL students would be best managed by the ESL faculty. Since ESL became its
own department, the ESL program coordinator became a department chair.

Projects & Faculty Involvement

To participate in shared governance of the college and to advocate for the needs of ESL students,
the ESL faculty have had and continue to have active involvement on college committees, such
as Accreditation, Student Success, and Academic Senate. In addition, instructors have developed
and conducted professional development presentations and workshops for Grossmont faculty as
well as at state and national conferences (see Appendix 10). These workshops have also been
presented to staff, students, and administration to provide cross-cultural, technological, and tutor
training, to improve instruction and success, and to build college-wide awareness of the ESL
student population. Projects and involvement also include work with Student Learning
Outcomes (SLOs), CalPASS, the Basic Skills Initiative (BSI), and Community Service Learning
(CSL). These and more are outlined in the table below.
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Projects & Faculty Involvement 1994 to 2011

1994 to International Student Committee: Chuck Passentino
Present
1998 to Program Review Committee: Chuck Passentino
2008
2000 to International Student Committee: Nancy Herzfeld-Pipkin
Present
2003 to American Collegiate English (ACE) Program:
2006 Nancy Herzfeld-Pipkin, ACE Academic Coordinator
2003 to Campus Art Review Committee: Chuck Passentino
Present
2004 to SDICCCA Internship Program: Pat Bennett, Site Coordinator
Present | East County Cal-PASS EL/ESL Intersegmental Council:
Virginia Berger, Co-Chair, 2004 to 2006
Project: Instructor, ESL 108 at Grossmont High School 2005
Nancy Herzfeld-Pipkin, Co-Chair 2006-2010, Chair 2010 to 2011
Project: Best Practices Materials Development (2009-2010)
Project: Showecasing of the segments
Barbara Loveless
Project: Instructor, ESL 108 at El Cajon Valley High School,
Summer (2006-2008)
2005 to Academic Senate: Chuck Passentino and Nancy Herzfeld-Pipkin
Present | Facilities Committee: Nancy Herzfeld-Pipkin
2006 Publications:
Destinations 2: Grammar for Academic Success and Destinations 2. Writing
for Academic Success, Author: Nancy Herzfeld-Pipkin
2006- President’s Leadership Award: Chuck Passentino
2007
2006- American Collegiate English (ACE) Program:
2010 Helen Liesberg, ACE Academic Coordinator
International Student Committee: Helen Liesberg
2006 to ESL Assessment and Orientation Coordinator: Chuck Passentino
Present | Academic Senate: Barbara Loveless
Development of vocational ESL curriculum and coursebook:
Success at Work, Preparing for a Career in the US, by Pat Bennett
and Penny Borax, Adjunct ESL Instructor
2007 CATESOL Annual State Conference:

Virginia Berger and Nancy Herzfeld-Pipkin, Program Co-Chairs
Bobbie Felix and Mary Negrete, Site Co-Chairs
Barbara Loveless, Exhibits Co-Chair

Publication:
Destinations 1: Writing for Academic Success
Author: Nancy Herzfeld-Pipkin

Basic Skills Task Force: Pat Bennett, ESL Dept. Representative 2007-2008
Project: Vocational ESL Research and Curriculum Development
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2007
(Cont.)

Accreditation:

Chuck Passentino, Faculty Co-Chair, Co-Editor, SLO Coordinator
Helen Liesberg, Faculty, Standard II.A. Instructional Programs
New Course Development: ESL 298 Introduction to Computers for ESL

Students ~ Barbara Loveless

2008

New Course Development: ESL 070, Basic Introduction to ESL Literacy and
ESL 71, Basic Introduction to ESL Communication ~ Pat Bennett

2008 to
2010

Task Force for Academic Integrity: Barbara Loveless

Career and Technical Education Regional SDICCCA Grants, 2008/09 and
2009/10: Development of Career Ladders to transition ESL students to
vocational education ~ Pat Bennett

2008 to
Present

ESL Department Chair: Chuck Passentino
GC Career Center Advisory Committee: Pat Bennett
District Non-Credit and Contract Ed Advisory Committee: Pat Bennett
Faculty Staffing Committee: Nancy Herzfeld-Pipkin
Student Success Committee:
Nancy Herzfeld-Pipkin, ESL Department Representative
Projects: PDC for ESL Students
ESL Materials Development for 51/52
Tutor Training Materials Development
Community Service Learning (campus-wide)
Pat Bennett, Project: Classroom Behavioral Expectations w/ Translation
into Four Languages
Chuck Passentino, Project: ESL Listening Program
Helen Liesberg, Project: Individualized Reading Program (IRP)

2009

CATESOL Regional Conference:
Hosted by the Grossmont College ESL Department

New Course Development: ESL 106R Reading and Vocabulary Development IV
~ Helen Liesberg

New Course Development: ESL 112 Academic Vocabulary and Usage ~
Nancy Herzfeld-Pipkin

2010

New Course Development: ESL 119 English as a Second Language IV ~
Barbara Loveless

Publication: Destinations 1: Grammar for Academic Success
Author: Nancy Herzfeld-Pipkin

ESL Assessment Test Writing Team for California Community Colleges,
Sponsored by the State Chancellor’s Office and the CCC Assessment
Association ~ Nancy Herzfeld-Pipkin

CSL and FIPSE grant writing with basic skills grant writer Rebecca Benion
~ Nancy Herzfeld-Pipkin

Academic Rank: Nancy Herzefeld-Pipkin, Professor

2010 to
Present

Cal-PASS/East County EL/ESL Intersegmental Council
Nancy Herzfeld-Pipkin, Chair 2010-2011, Member to Present; helped to
establish EL/ESL councils statewide (Merced, San Mateo, and Los Angeles)

Cal-PASS continued on the following page.
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2010 to Cal-PASS/East County EL/ESL Intersegmental Council

Present Has begun work on newest project: English Learners Choosing Smartly.

(Cont.) This project focuses on working with high school students, instructors,
counselors, and parents of students to inform them of the ESL classes
offered at Grossmont and how they differ from the developmental courses in
the English Department.

District Center for Innovation Workgroup: Pat Bennett

District Refugee and Immigrant Planning Team:

Pat Bennett, Program Committee Chair

2011 American Collegiate English (ACE) Program:
Barbara Loveless, ACE Academic Coordinator

Faculty Advisor for the Iraqi Club: Barbara Loveless

International Student Committee: Barbara Loveless

Chancellor’s Refugee and Immigrant Planning Team:
Pat Bennett and Nancy Herzfeld-Pipkin

FIPSE Grant Project Committee with Kingsborough Community College:
Nancy Herzfeld-Pipkin ~ Attended a one-week institute in New York and
serves on the committee to pilot and implement this new project.

1.2 Program Goals ~ Most Successful
(From the ESL department’s six-year unit plan, select the most successful and answer the following questions.)

Several of the ESL department goals outlined in the six-year unit plan have been accomplished
or are on their way to being so. Of those, the one selected as the department’s most successful in
recent years is the development and implementation of and faculty training for the Individualized
Reading Program, or IRP (Appendix 1: Section G), which is now an integral part of all reading
and vocabulary development classes as well as ESL 070 and ESL 080, the department’s basic
literacy courses. Students spend one class day each week with their instructor working on
individualized readings and comprehension exercises. Recognizing that the students in a class
possess a range of reading skills and proficiency, the ESL faculty sought an effective means to
provide readings at each student’s individual reading level. The IRP allows them to receive
targeted reading practice that matches their specific reading needs. The level of the readings
adjusts as the students’ proficiency improves.

1.2a The IRP (What activities did you undertake to achieve this goal?)

With funding and support provided by the Basic Skills Initiative (BSI) and the Grossmont
College Student Success Committee, the ESL full and part-time faculty worked
collaboratively to develop the IRP. The development of the program also required
assistance from college support services, such as Instructional Computing. The activities
undertaken to achieve this goal are as follows:

e Planned and conducted the initial focus group meeting with the ESL faculty to establish
project goals and procedures and identify reading series for each reading course, ESL
098, ESL 102, ESL 105, ESL 106R, as well as ESL 070 and ESL 080.

e Purchased class sets of intensive and extensive readings, including audio.
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Wrote 212 reading tests and answer keys (paper worksheets).

Wrote four diagnostic reading tests and set cut scores.

Loaded all reading tests into Blackboard.

Designed Blackboard containers for each reading course.

Wrote the IRP Teachers’ Instruction Manual and Student Instruction Sheet.
Established procedures for grading and moving students to higher level texts.
Scheduled reading classes to include class time in the ESL Lab.

Wrote the IRP-requirement statement for reading course syllabi.

Planned and conducted the faculty training sessions.

Provided ongoing training and support throughout each semester.

1.2b IRP Data (Report and explain the data you have to verify progress toward your goal.)

Multiple measures are used throughout a semester to evaluate students’ reading
improvement. One such measure that is also used to collect SLO data is the IRP

Reading Diagnostic Test, which is administered in all reading classes at the start and end of
each semester. The percentages below reflect the students who achieved a passing score of

70% or higher. These data show a significant increase in the number of students gaining
the proficiency to read and comprehend text successfully at each level.

Grossmont College ESL Department

SLO Report for ESL 098, 102, 105, and 106R for Spring 2010 & Fall 2010
Diagnostic (January) Diagnostic (May)

ESL 098

Spring: 2 Sections, 32 Students 19% 75%

Fall: 2 Sections, 37 Students 38% 70%

ESL 102

Spring: 3 Sections, 55 Students 44% 75%

Fall: 3 Sections, 50 Students 40% 70%

ESL 105

Spring: 5 Sections, 126 Students 60% 79%

Fall: 4 Sections, 85 Students 53% 82%

ESL 106R

Spring: 2 Sections, 41 Students 41% 73%

Fall: 2 Sections, 46 Students 35% 67%

The results of the IRP Reading Diagnostic Test were also used to evaluate learning
outcomes in Project Success links. Project Success is a program designed to build

cooperative teaching and learning communities. In a Project Success link, the same students
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enroll in the classes concurrently, and the teachers work together to provide lessons that
support learning objectives and build reading and writing skills. To provide students

with the well-documented benefits of these communities, the ESL department offers linked
classes at each of its reading levels. The 2010 data in the table below show that the
percentage of student gaining the proficiency to read and comprehend text successfully at
each level is higher for students enrolled in Project Success links.

Grossmont College

SLO Report for ESL 098, 102, 105, and 106R for Spring 2010 & Fall 2010
Diagnostic Diagnostic

(Start of the Semester) (End of the Semester)

Project Success Links

Spring: 39% 81%
Fall: 39% 76%
Non Project Success Links

Spring: 49% 66%
Fall: 48% 68%

Percentage of Students Achieving 70% or Higher

1.2¢ The IRP and the Grossmont College Strategic Plan
(How did the achievement of this goal help move the college forward toward fulfillment of the planning
priority goals in its strategic plan?)

GC Strategic Plan:
Goals & Strategies

The IRP

Goal 3: Provide an Exceptional
Learning Environment to Promote
Student Success

3.4 Monitor and improve overall
student success.

The IRP, along with its essential role in the
SLO analysis cycle, provides an added
opportunity for faculty to monitor student
progress, assign text optimal for students to
increase reading skills, and increase the
students’ potential to succeed in their classes.

3.5 Offer a variety of practical
opportunities to extend
learning in or beyond the
classroom.

The IRP places students in an English
immersion learning environment in which
they can practice their reading skills without
reliance on translation.

3.6 Develop and utilize
innovative learning
methodologies.

Students, even those at the beginning level,
become proficient in Blackboard, a skill that
will benefit them throughout their college
coursework.

Goal 5: Promote Student Success for
Historically Under-prepared
Populations

5.4 Develop and utilize effective
assessment, placement, and
course sequencing strategies.

The numerous assessments developed for the
IRP provide students and faculty with
weekly evaluation of progress. They also
provide the department with greater
standardization of materials used in the
reading course sequence.
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GC Strategic Plan:
Goals & Strategies

The IRP

Goal 7: Develop and Maintain an
Exceptional Learning Environment

7.1 Optimize facility usage.

The ESL Lab, 70-122, is utilized throughout
the day for the IRP as well as for the lab hour
linked to the department’s core classes.

7.2 Optimize and support
instructional technology.

Blackboard is now an integral part of all
reading classes. Other instructional
technology provided by the college, such as
NetSupport School, is also utilized.

Goal 8: Maximize Revenue from
Traditional and Non-Traditional
Source

8.3 Create an effective mechanism
for initiating grant-based
programs and extending or
transitioning programs that are
originally grant-funded.

Now that the IRP has been developed and
established, it will benefit the department
and students for years to come. In addition,
it has also been used as the model for the IRP
for the American Collegiate English (ACE)
program.

Goal 11: Promote Employee Success

11.4Provide comprehensive
professional development

Training and focus group meetings for the
IRP are scheduled during professional
development week. In addition, the IRP has
increased communication and collaboration
between the department’s reading instructors
during the semester. Instructors have better
opportunity to review outcomes, make
recommendations for improvement, and
share innovative ideas.

1.2 Program Goals ~ Least Successful
(From the ESL department’s six-year unit plan, select the least successful and answer the following questions.)

Of the goals set in the department’s six-year unit plan, the one that has proven the most
challenging to accomplish is effectively serving the large number of Iraqi refugees in the East
County (Appendix 1: Section D). The department has achieved some success toward this goal
by developing ESL 070 and 071, ESL 080 and 081 and the VESL program at the ESL 096 level.

1.2a Challenges and Obstacles (What challenges or obstacles have you encountered?)

In order to survive in their new home, these refugees need to learn English and secure an
income. As a result, they come to Grossmont College seeking English as a Second
Language (ESL) instruction. Unfortunately, the unprecedented need to offer more ESL
courses comes at a time when the GCCCD has had to cut nearly 2,000 courses (including
ESL) from its district course offerings in response to the greatest budget crisis in the state’s
history. Historically, demand for lower-level courses had been low; however, now with
the dramatic influx of Iraqi refugees, there is tremendous demand for more beginning ESL
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1.3

classes. College administration and ESL faculty are not in clear agreement on the college’s
responsibility to serve these new members of the community. Members of the college
administration and the Academic Senate contend that these students should be solely served
by East County Adult Education and the grant-funded ESL program managed by

GCCCD Contract Education. However, the GC ESL faculty members strongly argue that as
a community college, Grossmont’s mission is to serve a// members of the community.

1.2b Changes to this Goal (Has this goal changed and why?)

The solution to this significant and very complicated problem is to offer more credit ESL
courses. Offering more credit ESL courses will provide the refugees with the English
training they need to make efficient progress toward academic and vocational goals — and
economic independence. To accomplish this during the budget deficit, ESL faculty have
identified two viable solutions. The first is to offer non-FTES bearing courses traditionally
taken by international students and pay for those sections using international student funds.
This will allow the general funds to pay for additional sections of beginning ESL courses.

The second solution is obtaining grant funds to offer additional sections of ESL. Pat
Bennett, who serves on the Distric Refugee and Immigrant Planning Team, has submitted a
grant proposal to Chancellor Miles outlining the rationale, classes, coordination, and student
services support needed. To effectively serve this population, sequences of core and
supplementary ESL classes at Grossmont must be added. These sequences will begin at
lower levels where there is the most need. As students progress and funding allows, core
and supplementary courses will be opened at successively higher levels, allowing students to
continue to attend ESL classes full-time. These students do not yet have enough English to
take other courses successfully, and they need full-time ESL to enhance their literacy and
academic skills to progress toward their educational goals. Students enrolled full time in
ESL courses will also be supported by comprehensive student services to support their
academic success and ultimate economic independence. These services include assessment
and placement, academic and career counseling, financial aid, and services as needed for
students with disabilities and other special needs.

Implementation of Past Program Review Recommendations
(Describe changes that have been made in the program in response to recommendations from the last review.)

Immediately replace any faculty member who separates and add at least one additional
full-time member.

GC ESL employs a high number of adjunct instructors, in recent years ranging from 30 to
38. Recognizing the disparate ratio between full-time and part-time ESL instructors, the
college approved a new full-time ESL position in Fall 2006, which was filled by Barbara
Loveless. Virginia Berger retired in Spring 2006, after sixteen years of dedicated service to
the ESL program and the college. Helen Liesberg was subsequently hired to fill the vacant
position in Spring 2007. The ratio remains at 88% part-time and 12% full-time.
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To better serve ESL students who attend both Grossmont and Cuyamaca College, align
entrance assessment with Cuyamaca.

The GC ESL placement assessment process is comprised of three components: the
Combined English Language Skills Assessment (CELSA), a 75-point multiple-choice test
that measures grammatical ability and understanding of meaning in context; a 30-minute
writing sample; and a student background survey. For years CC ESL solely used the
CELSA test to place students, which prompted the GC Program Review Committee to
recommend alignment of the placement assessment process used by both colleges. Starting
in Fall 2008, the GC ESL chair and Cuyamaca ESL coordinator began discussions on
aligning the placement assessment process. Calibration sessions were conducted by
Cuyamaca and Grossmont placement evaluators to ensure consistency in placement. CC
ESL piloted this process for one year and began using all three placement assessment
instruments starting in Spring 2010. Evaluators at both colleges remain in close
communication about the efficacy and problems with the placement assessment process.

Extend the success of standardization of the core classes to the supplementary courses.

Greater standardization has been achieved in the department’s reading courses by means of
the IRP. Each level utilizes the same method of delivery as well as the set of readings,
diagnostics, and exercises. In addition, scoring and grade weights for this component of the
reading classes have also been standardized.

In Fall 2009, as part of the BSI, listening and speaking teachers as well as pronunciation
instructors collaborated to write standardized speaking rubrics and standardized listening
finals. Listening tests were developed for ESL104 and 101 as well as the American
Pronunciation courses, ESL 090 and 109. The speaking rubric was developed for the higher
level courses, ESL 104 and 109; this same rubric was simplified to apply to the lower level
courses: ESL 101, 097, 081, and 071. These exams and rubrics have been used for SLO
studies since they were developed. Along with this BSI project, L/S and pronunciation
teachers have agreed on particular graded listening and speaking tasks in all sections of the
course. The instructors are also committed to sharing effective assessments that they develop
on their own.

Work with campus resources to identify and secure improved dedicated space for ESL
classes.

The ESL Department has been assigned one classroom, room 550, which has added
flexibility to scheduling of classes and storage space. Even though many ESL classes are
held in the same rooms throughout campus, these are not dedicated spaces for ESL, where
language-learning materials can be housed securely.

Room 70-122 in the Technology Mall has been assigned to ESL. This laboratory of 30
computers is used by ESL students in core classes to satisfy their lab hour requirement. The
lab is also used for the IRP. The department need for lab space, however, still exceeds what
70-122 provides. As a result, lab time for ESL classes is also scheduled in other campus

18



labs. The table below shows the additional labs utilized for ESL classes during the Spring
2011 semester and the number of hours for each.

70-103 70-104 70-126 70-134 55-533

4 12 1 2 1

Collaboratively write student learning outcomes and collectively agree upon their
assessment methods. Add SLOs in course syllabi of sections of the same course.

The GC ESL faculty have written program and course student learning outcomes. The
course outcomes are mapped to the program outcomes, and the program outcomes are
mapped to institutional outcomes. All methods for evaluating student performance are listed
next to each outcome, and all expected student outcome percentages have been established
collectively by the ESL faculty for each SLO. ESL instructors are required to list all SLOs in
the syllabi as well as the methods for evaluating student performance. Every semester the
faculty teaching core and supplementary courses engage in SLO studies after the thirteenth
week of the semester. Reporting is also done every semester. Results are analyzed annually
during the ESL professional development meeting and workshops and recommendations
are made to alter the assessment instrument or develop a new instrument for the SLO study.
Faculty members also discuss whether the expected student outcome percentages need
adjustment. The purpose of these studies is to ensure continuous reflection on and
improvement of teaching and learning. Data collected on ESL SLO studies are reported to
the college SLO coordinator, who reports to ACCJC.

Using the Course History Information Report, continue to submit curriculum
modification proposals for those courses that have not been offered in the last three
years.

All ESL courses have been offered in the past three years.
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Section 2 ~ Curriculum Development and Academic Standards

2.1 Review course outlines and explain how these outlines reflect currency in the field and
relevance to student needs, as well as current teaching practices.

During the department’s Spring 2011 professional development meeting, both full-time and
part-time faculty met in focus groups to review ESL course outlines. The groups first met
by level to review core class outlines. The groups were then reorganized into supplementary
course groups (i.e., reading teachers; listening, speaking, and pronunciation teachers). This
review resulted in the following recommendations for modifications to the various sections
of the course outlines to bring them up to date.

Course Numbering

Renumbering reading and listening and speaking cohort classes so that they correspond to
the numbering of the core classes has been recommended to make the progression of classes
and cohorts of classes easily understandable to both students and new faculty. New students
frequently assume that a higher numbered class requires higher proficiency. For example,
an ESL 103 student may infer that ESL 104 and ESL 105 are higher level classes than ESL
103 because of the higher numbers when, in fact, they are cohorts.

Current Numbering of All ESL Classes

Level Core Courses Supplementary Courses

High Advanced ESL 119 (5) ESL 112: Academic Vocabulary and Usage (2)

ESL 106R: Reading and Vocabulary Development IV (3)

ESL 109: American English Pronunciation II (3)

ESL 104: Listening and Speaking III (3)

ESL 105: Reading and Vocabulary Development 111 (3)

ESL 107: Oral Communication Skills (3)

ESL 108: Written Communication Skills (3)

ESL 101: Listening and Speaking II (3)

ESL 102: Reading and Vocabulary Development II (3)

ESL 090: American English Pronunciation I (3)

ESL 095: Basic Writing Skills (3)

ESL 097: Listening and Speaking I (3)

ESL 098: Reading and Vocabulary Development I (3)
Beginner ESL 080 (6) ESL 081: Intro to ESL. Communication Skills (6)

Low Beginner ESL 070 (6) ESL 071: Basic Intro to ESL. Communication Skills (6)

Low Advanced ESL 106 (5)

High Intermediate ESL 103 (5)

Low Intermediate ESL 100 (5)

High Beginner ESL 096 (5)

Proposed Numbering of Reading & Vocabulary and Listening & Speaking Courses

ESL 103LS: Listening and Speaking III (3)
ESL 103R: Reading and Vocabulary Development 111 (3)

ESL 100LS: Listening and Speaking II (3)
ESL 100R: Reading and Vocabulary Development II (3)

ESL 096LS: Listening and Speaking I (3)
ESL 096R: Reading and Vocabulary Development I (3)

High Intermediate ESL 103 (5)

Low Intermediate ESL 100 (5)

High Beginner ESL 096 (5)
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Prerequisite Changes

In the 2010-2011 academic year, ESL 119 became the prerequisite to English 120, and

the GC English Department deleted ESL 106 as a prerequisite to English 110. The English
and ESL faculty have agreed that ESL students are better prepared for English 120 by taking
the five-unit college composition preparation course through the ESL program. In the
2011- 2012 academic year, ESL will make ESL 070 and ESL 071 as well as ESL 080 and
081 co-requisites. At the two beginning levels, ESL students must develop proficiency in
the full range of language skills to be prepared for the high-beginning level classes (ESL
096, ESL 097, and ESL 098). In addition, the cohort of ESL 070 and ESL 071 will be
hardblocked prerequisites to ESL 080 and 081. ESL 070 and ESL 071 were originally
offered as recommended preparation to ESL 080 and 081. By not having ESL 070 and ESL
071 as hardblocked prerequisites for ESL 080 and 081, ESL 070 level students inadvisably
enrolled in ESL 080 and 081 and failed, requiring them to go back a level or repeat ESL 080
and ESL 081. In any language teaching and learning environment, it is essential that the
students be at the same proficiency level. This facilitates higher achievement of student
learning outcomes. In Spring 2011, GC ESL and CC ESL agreed to hardblock the reading
and vocabulary supplementary classes, which will also occur in the 2011-2012 academic
year. Without the hardblock, students could enroll in a higher level reading and vocabulary
development course without having passed the lower level course. The ESL faculty at both
colleges want to ensure that the students achieve the outcomes of a particular course before
they advance to the higher level.

Course Objectives and Course Content

Faculty identified objectives and content present in some outlines but missing in others.

For example, the objective that a student will attain the skill to apply previewing, predicting,
and summarizing strategies was missing from ESL 098; however, this is an objective that is
set for and work toward in all reading classes. The focus group meetings provided the
opportunity for faculty to ensure that all course outlines accurately reflect the range of skills
taught at each level and in each skill sequence.

Method of Instruction and Method of Evaluation

These sections of the course outlines were updated to included additions to coursework
resulting from the inclusion of the IRP in the reading courses and lab hour in the core
courses. Examples of these revisions include: Individualized work in a lab setting with
assignments geared to the students’ level of ability and alternate forms of a standardized
test given at the beginning and the end of the semester.

These sections, as well as Instructional Facilities and Special Materials Required of
Students, were revised to reflect the incorporation of technology into the courses. In
addition to Blackboard, DVD players (as opposed to VCRs), and document cameras (as
opposed to overhead projectors), teachers now make effective use of YouTube, PowerPoint,
and software, such as Safe Assign. For example, in ESL 104, teachers video record student
presentations and upload them to a semi-private account set up for the class in YouTube.

In addition to instructor and peer evaluations, students are able to watch their video and
complete a self-evaluation.
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2.2

Textbooks
An update to the list of the required and recommended textbooks was completed for all
course outlines.

What orientation do you give to new faculty regarding curricular expectations, academic
standards, and department practices? How do you maintain an ongoing dialogue regarding
these areas?

College and Program Orientation

Since Spring 2008, the chair has conducted an individualized orientation with each newly
hired ESL instructor. In the orientation, new teachers learn essential information about the
college, its services and operating procedures, and the GC ESL program: obtaining a hire
letter, office assignment, necessary keys, mailroom card, parking permit, GCCCD email
account, as well as learning how to fulfill professional development requirements and place
book orders. The chair also gives each new instructor a tutorial on how to use classroom
technology, including projector, computer, document reader, DVD, and audio player. How
to make printing submissions, how to use Colleague for managing attendance and grades,
and how to use GradeMaster machines are also covered in the orientation. The chair clearly
describes the complete ESL program so that new teachers understand the role of their course
in the overall curriculum design. The chair also takes the new teacher on a walking tour of
the campus pointing out essential places on campus: dean’s office, International Student
Office, Health Office, Counseling Center, EOPS, Disabled Student Programs Services, the
library, ACE, the Tech Mall, Printing, and Griffin Gate. The chair remains available
throughout the semester to advise new teachers on any aspect of the college and the
program.

Course Orientation

In addition to an individualized orientation of the college and the program, the core or
supplementary course leader meets with the newly hired ESL teacher. In this orientation, the
essentials of the course are covered so that the new teacher may best plan and prepare
herself for teaching the course: course outline, scope and sequence chart, syllabus and
calendar, student learning outcomes, essay grading calibration sessions, shared final exam,
policy on cheating and plagiarism, book selection, use of the English Writing Center, and
guidelines for the ESL lab hour. The course leader stays in contact with the new teacher
throughout the semester, advising and coaching when necessary. Since the implementation
of the IRP in our ESL 070, ESL 080, and reading and vocabulary development courses, the
IRP coordinator has given individualized orientations with each of the new reading teachers.
She covers information on using Blackboard and the lab reading materials in addition to lab
management and grading. In the ESL faculty survey, teachers were asked if they received
an orientation to the college, the ESL program, and their courses. The table below confirms
that the teachers receive the orientations. The two faculty members who disagree may have
needed additional support but did not seek it. During professional development, ESL faculty
members will be reminded that support is available from the chair and the level leaders
throughout the semester.
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For new ESL faculty: I received an orientation to ...

Strongly 5 . Strongly # of
Agrege Agree Neutral Disagree Disaggee Responses

the college, including 50.0% 30.0% 6.7% 0.0% 0.0%
instructional support offices (15) ) ) 0) 0) 26
and procedures. 3 - :
the ESL, Department, 63.0% 14.8% 3.7% 3.7% 3.7%
including the curriculum and (17) ) ) 1) ) 24
meeting requirements.
the courses I am teaching,
including course outlines, 70.4% 11.1% 0.0% 7.4% 0.0% 4
sample syllabi, and grading (19) 3) )] ) ) -
standards.

2.3 Give some examples of how your department members keep their instruction (i.e. delivery,

content, materials, syllabus) current and relevant to student academic and/or career needs.

The ESL faculty keep instruction current and relevant to student needs through their
membership and participation in professional organizations and conferences at the local,
state, and international level as well as through the college’s professional development
meetings and workshops. The table below, which shows results for the ESL faculty survey,
lists several of the popular ways in which teachers continue their professional development
and the degree of participation in each.

Indicate the degree to which you participate in the following to keep your instruction current and
relevant to student academic and/or career needs.

Always Often Sometimes Rarely Never #of
Responses
CATESOL 27.8% 41.7% 22.2% 5.6% 2.8% 36
Conference (10) (15) 8 2) (D
, 6.1% 18.2% 24.2% 27.3% 24.2%

TESOL Conference 33

_ - @ Q) ® (€] ®
ii‘ifﬁié‘?iii . 71.1% 23.7% 5.3% 0.0% 0.0% -
Mootings @7) © @ 0) ©
Workshops (Other 19.4% 33.3% 41.7% 2.8% 2.8% 36
than those above) (7 (12) (15) (D) (D) i
Classes (in which 11.8% 5.9% 26.5% o 23.5% -
you enrolled) ) ?) ) 32.4% (11) ) 34

California Teachers of English to Speakers of Other Languages (CATESOL) holds state and
regional conferences annually and has a high level of membership and participation.
Teachers of English to Speakers of Other Languages (TESOL), of which CATESOL is an
affiliate, is an international association. Fewer teachers are able to participate in TESOL
due to cost; membership cost is higher. The lack of funding provided by the college for
conference attendance requiring travel has resulted in lower participation at the state and
international conferences; however, the regional San Diego CATESOL Conference is still

highly attended.

As the table above shows, the ESL department’s professional development meeting, which
is held on the Friday of GC’s professional development week every fall and spring semester,
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is the primary means for ESL teachers to receive updates and training, collaborate on
department projects, such as SLO development, and participate in department decision
making. During this time, teachers learn how to use new software. They meet in focus
groups to select current topics for reading and writing and listening and speaking activities
for the semester. They also learn from guest speakers about campus issues, such as
academic honesty, and student services, such as those for disabled students.

Instructors also take part in workshops offered by Grossmont College and the California
Community Colleges Chancellor’s Office Basic Skills Initiative (BSI). These include
professional development workshops, such as those for teaching linked classes, and CATL
workshops, particularly those that provide training for new and updated software, including
Colleague, Blackboard, and Microsoft Office version updates. Other workshops and
conferences aiding ESL instructors in keeping instruction current and relevant to student
needs include the Summer Institute workshops organized by the GC Student Success
Committee and one- and two-day BSI workshops, where faculty learned about different
programs and techniques various schools have developed specifically for the BSI.

The ESL teachers were asked how their participation in the activities above has resulted in
improvement in curriculum, instruction, and currency in the field. Their responses centered
on technology, research and trends, publications, teaching methods, and networking and
collaboration. The information below highlights a few of their comments.

Technology “A workshop offered through the Student Success Committee helped me to
think about new technologies for class. Our department's use of computer
labs and software help me to move toward more computer literacy. My
beginning-level students now use grammar programs in our ESL lab,
online programs, career search programs, and Internet research.”

Research & “Mainly keeps me informed of the latest research on second language
Trends learning.”

“It has given me new ideas and has kept me up-to-date with the
developments in our field.”

“They increase my awareness and understanding of the needs of ESL

learners.”
Publications “The conferences keep me informed of new textbooks and other
educational materials.”
Methods, “Attendance at CATESOL has introduced me to corpus grammar as well
Approaches, as innovative ways to teach grammar, reading, writing, listening,
&Activities speaking, and pronunciation.”

“Providing professional development workshops for tutors and teachers
involve all in curriculum development, including techniques used in
presentation, practice, and assessment.”

“I try to employ new methods and classroom activities learned at these
workshops in my teaching each semester.”
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2.4

Networking “I am able to better coordinate my classes and methods of instruction
& with other instructors, both within my school and across the field.”

Collaboration ) )
“At conferences and workshops, I network with other professionals and

discuss current issues/challenges in order to brainstorm solutions.”

“I modify my teaching practices based on new information and advice
from more experienced teachers.”

“My participation in conferences and professional development meetings
has helped me to stay current in the field by allowing me to learn from my
peers, their research, and best practices.”

Serving on committees and participating in special projects also impact instruction. The BSI
projects for ESL reading and vocabulary development and listening and speaking classes
described in Standard 1 are examples of this. Another example is Pat Bennett’s and Nancy
Herzfeld-Pipkin’s service on the District’s Refugee and Immigrant Planning Team, which
was formed to address the district-wide problems of serving the large number of
immigrants/refugees enrolling at both Grossmont College and Cuyamaca College. In
addition to determining how to provide more classes and student services for these students,
the team is also identifying their academic needs.

ESL full-time faculty also keep instruction current and relevant to student needs through
sabbaticals. See Standard 2.6 and Standard 8.1 for a description of sabbatical work
completed by Pat Bennett, Nancy Herzfeld-Pipkin, and Chuck Passentino.

Analyze the data in Appendix 3 - Grade Distribution Summary. Identify and explain any
unusual retention patterns or grading variances. (To figure retention percentages, subtract
the "W's" from the total enrollment and divide that result by the total enrollment.)

Grade Distribution

In 2007-2008, the Educational Policies Committee of the Academic Senate for California
Community Colleges examined grade distribution within California community colleges
using data provided by the state Chancellor’s Office. The committee’s work was published
in a document titled Promoting Thoughtful Faculty Conversations about Grade
Distributions (Spring 2008). This paper provides systemwide grades assigned for 1992 to
2006. As with the grade distribution data for the ESL department, their analysis looked at
percentages for grades A through F; pass, no pass, and incomplete evaluations were not
included. The Educational Policies Committee concluded the following, “It would appear
from the data below that grade inflation is not a significant problem in California
community colleges, or at least it is not one that is evident in systemwide data. The
Chancellor’s Office has kept a record of grades assigned across the system going back to
1992, and the overall pattern of grades awarded during that period does not show any pattern
of gradual increase.” Because the data have shown consistency which can also be assumed
to apply to subsequent years, the ESL department used the percentages from the Educational
Policies Committee’s research as a baseline to evaluate grade distribution for ESL classes.
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The table below shows the average percentage of A, B, C, D, and F grades achieved across
the California Community College system from Fall 1992 to Spring 2007.

California Community Colleges
Average Grade Distribution for Fall 1992-Spring 2007
A B C D F
38% 27% 19% 6% 10%

The following table shows the average percentage of A, B, C, D, and F grades achieved
across the ESL department curriculum for Spring 2005 to Spring 2011.

Grossmont Community College ESL Department
Average Grade Distribution for Spring 2005-Spring 2011
A B C D F
25% 39% 24% 7% 4%

Grade distribution data include all instructors and sections from Spring 2005 to Spring 2011.

As is evident, the average percentage of students achieving an A in the ESL program is
significantly lower than that of the average for the California community colleges.
Although this percentage is disproportionate to the systemwide percentage, it does provide
evidence for the rigor established in ESL classes as well as the inherent difficulty in
attaining what GC ESL faculty deem outstanding proficiency in achieving the learning
objectives of the course. Clearly, the data have shown that GC ESL students do a good job
achieving the course learning outcomes, but excellent proficiency, especially in writing and
grammar, is harder to reach.

A significant increase over the systemwide average is seen in the achievement of B and C
grades. When looked at in terms of the percentage of students achieving a passing grade,
84% on average do so systemwide. The average for the ESL program is comparable at 88%.
This higher ESL percentage may be evidence to confirm that a small percentage of students
may be earning passing grades although they are not fully prepared to progress to a higher
level course. This is often a problem for students achieving a low C grade. While some
instructors, particularly those who have students who progressed from a lower-level course,
express concern as to how some students achieved a passing grade in that course, others
contend that these students earned a passing score based on the course outline requirements
and department expectations, and that although the low C grade reflects a minimum level of
achievement to pass a class, it also indicates that the students will begin the next level at the
lowest proficiency level for that class. It may also be an indication that the students have
not gained the time management and study skills needed to meet the demands of a higher
level course. This issue of preparedness to progress is an ongoing discussion for ESL
faculty as they seek ways to improve student success and standardization in grading.

The percentage of students earning a D is comparable to community colleges across the
state. However, the percentage of Fs earned in ESL classes is about 6% lower. The reason
for this may be contributed to small class size. With maximum enrollment set to 25 for
language classes, teachers are better able to communicate with students one-on-one and
advise when students should consider withdrawing from the course rather than earning an F.
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The average percentage of A, B, and C grades achieved across the ESL department
curriculum falls more closely in line with that of its division. The table below shows these
grade averages for the English/Social & Behavioral Sciences division for Fall 2008 to
Spring 2011 as well as a breakdown of averages for ESL core and supplementary courses.

Average Grade Distribution
CCC, GC English/Social & Behavioral Sciences Division, and ESL Department
Grade | California Grossmont All Grammar & | Reading & Listening
Community | English/Social | Grossmont Writing Vocabulary &
Colleges & Behavioral ESL (Core) Development | Speaking
Sciences
Fa92-Sp97 | Fa08-Sp1l | Sp05-Sp 1l | Sp05-Sp 1l | Sp05-Sp 11 | Sp05-Sp 11
A 38% 29% 25% 21% 25% 30%
B 27% 30% 39% 39% 36% 45%
C 19% 21% 24% 28% 24% 17%
D 6% 7% 7% 8% 8% 5%
F 10% 13% 4% 4% 5% 3%

To take a closer look at grading variances that occur within the ESL program, grade
distribution across core and supplementary classes was calculated, the data of which are
shown in the tables below.

Grossmont Community College ESL Department
Average Grade Distribution by Core Classes
Spring 2005-Spring 2011
Grade | All GC ESL ESL 100 ESL 103 ESL 106 English 110*
& ESL 119
A 25% 15% 15% 16% 26%
B 39% 41% 39% 41% 40%
C 24% 31% 32% 32% 24%
D 7% 9% 10% 7% 5%
F 4% 4% 5% 4% 4%

*ESL sections of English 110

A noticeable variance in the grade distribution for core classes is the higher percentage of
students achieving an A in ESL 119 compared to the other core classes. This may be due to
the higher English proficiency level of the students progressing from ESL 106 to ESL 119
and/or of the students placing directly into ESL 119. These students have advanced skills,
and it would be expected that a higher percentage of them could perform at the A level.
Another factor affecting grading variance is staffing. The ESL sections of English 110 and
ESL 119 have had the highest turnaround of adjunct instructors in the ESL department from
Spring 2005 to Spring 2011. Grade distribution data do show a disproportionate percentage
of As for some former adjunct. Interestingly, with the implementation of ESL 119, which
was offered Fall 2010 and Spring 2011 for the first time, grade distribution came more in
line with the other core classes (The rationale for the creation of ESL 119 is found in
Standard 2.6). The percentage of As was 19%, Bs 42%, Cs 29%, Ds 6%, and Fs 4%.

Prior to the Fall 2010 semester, three-unit ESL sections of English 110 were taught
concurrently with a one-unit ESL 111, a grammar and editing course designed for ESL
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learner that was graded separately. The structure was dissimilar to that of the other five-unit
ESL core courses. The shift in grade distribution over the last year is evidence to support
that aligning ESL 119 with the same course structure as all other ESL core courses has
helped the teachers to assess and grade their students’ English writing skills more
effectively. In addition, as with all core teachers, ESL 119 instructors hold calibration
meetings during the semester, and the level leader for 119, Barbara Loveless, has noted
improved grading calibration over the last year. Barbara will continue to work with new
faculty and provide the support needed to ensure consistency in grading.

The tables below show the grade distribution for the ESL reading and vocabulary
development courses and the ESL listening and speaking courses for Spring 2005 to Spring
2011. A noticeable variance is seen with the percentage of As achieved in ESL 105. Like
English110/ESL 111 and ESL 119, the number of teachers assigned to ESL 105 has been
high, more than twice the number of ESL 102 and ESL 106R instructors. Upon closer
examination of the grade distribution for individual ESL 105 instructors, what was found
was that for a handful of them, the percentage of As achieved in their classes ranged from
12% to 17%. For the other instructors, that range is from 30% to 39%, with no one teacher
standing out as having a significantly higher percentage than others. In order to improve
grade distribution for these two groups, ESL 105 teachers will review grade categories,
grade weights, 105 SLOs, as well as tests and other graded assignments, during professional
development week and make recommendations and set goals for the academic year. After
this time, grade distribution for 105 will be reexamined.

Grossmont Community College ESL Department
Average Grade Distribution by Reading & Vocabulary Development Class
Spring 2005-Spring 2011
Grade All GC ESL 102 ESL 105 ESL 106R
ESL
A 25% 23% 33% 20%
B 39% 36% 37% 34%
C 24% 27% 19% 27%
D 7% 11% 6% 8%
F 4% 4% 5% 6%
Grossmont Community College ESL Department
Average Grade Distribution by Listening & Speaking Class
Spring 2005-Spring 2011
Grade All GC ESL 101 ESL 104
ESL
A 25% 27% 34%
B 39% 47% 43%
C 24% 17% 16%
D 7% 5% 4%
F 4% 3% 4%

Historically, grades in ESL listening and speaking courses have been higher than those of
the core and reading and vocabulary development courses. These courses provide ESL
students with the opportunity to improve listening comprehension of formal and informal
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conversations and academic lessons. They also provide the opportunity for students to learn
and practice appropriate and effective communication skills in a variety of contexts.
Students gain new vocabulary and work toward improving their English pronunciation.
Rather than employing a strict grading standard that would require students to demonstrate a
very high level of fluency and accuracy to achieve an A, skills that take years of ardent
practice to attain, teachers focus not only on improvement but also on students’ effort and
quality of work completed in their evaluation. Evaluating effort and quality of work is
necessary to grade fairly in these courses. A Vietnamese student working to improve his
speaking ability has a much greater challenge than an Iraqi student, and his effort to do so
should be part of the evaluation.

Even with the above considered, however, the percentage of As earned in ESL 104 is high.
Upon closer examination of the grade distribution for individual ESL 104 instructors, what
was found was that for most the percentage of As achieved in their classes ranged from 30%
to 35%, while for two, that range was over 45% to 55%. As a result, grade distribution for
the listening and speaking courses will also be put on the agenda for professional
development. As for ESL 105, ESL 104 teachers will review grade categories, grade
weights, 104 SLOs, as well as tests and other graded assignments, and make
recommendations and set goals for the academic year. Grade distribution for 104 will again
be reexamined after the 2011-2012 academic year.

Trends

Improvements to success rates in certain classes have occurred as a result of curriculum and
staffing changes. ESL 070, Basic Introduction to ESL-Literacy and ESL 071, Basic
Introduction to ESL-Communication, six-unit courses developed to serve students entering
the GC ESL program below the ESL 080 and 081 proficiency level, were first offered in
Fall 2007. Prior to offering ESL 070 and ESL 070, students at this proficiency level
enrolled in ESL 080 and ESL 081, and success at that level was gradually declining from
68% passing in Spring 2005 down to 57% in Spring 2007. (More details on the rationale for
ESL 070 and ESL 071 are found in Standard 2.6.) Since first offering ESL 070 and ESL
070 in Fall 2007, success in ESL 080 and ESL 081 has gradually increased to 77%. The
same pattern is also true for the ESL 096 and ESL 097, the courses in the next level.
Students enter this level better prepared, and as a result, success has gradually improved
from 71% passing to 90% passing.

Retention

The ESL department’s retention rate, which averages at 88% for both day and evening
classes, has remained above the Grossmont College average of approximately 83%. Since
2002-03, retention has shown one to two percent shifts with no notable variance in retention
patterns for individual instructors. This is continued evidence that ESL students understand
the importance of gaining English proficiency for their success at the college, at work, and
for personal growth.

ESL Overall Retention Rates

2002-03

2003-04

2004-05

2005-06

2006-07

2007-08

2008-09

2009-10

ESL

86%

87%

87%

88%

88%

86%

91%

93%
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Average Retention
CCC, GC, and ESL Department by Course*

California Grossmont | ESL Grammar & Writing Reading & Listening, Speaking,
Community College Level (Core) Vocabulary & Communication
Colleges Development
2009-2010 | 2009-2010 Sp 05-Sp 11 Sp 05-Sp 11 Sp 05-Sp 11
VII | ESL 119 89% ESL 112 87%

VI ESL 106 89% ESL 106R 88%

\ ESL 103 91% ESL 105 87% ESL 104 92%

84%** 83%** IV. | ESL 100 91% ESL 102 89% ESL 101 93%
111 ESL 096 91% ESL 098 88% ESL 097 93%

11 ESL 080 89% ESL 081 91%

I ESL 070 90% ESL 071 90%

*The above data was calculated using retention figures for current instructors only.
**Retrieved from the CCC Chancellor’s Office website (https://misweb.cccco.edu/mis/onlinestat/ret_sucs.cfm).

As seen in the first table above, retention for the program has taken an upward swing since
2008. This is mainly due to the increase in Iraqi immigrants to the program. Since 2007,
the U.S. government has been relocating Iraqis who have been displaced by the war. Many
of these refugees have resettled in El Cajon, which has more Iraqi immigrants than any
other city in the state. The ESL Department has served influxes of refugee populations in
the past, each with its own challenges, but the Iraqi refugees have come at a time of
economic downturn, the worst in the history of the state. Jobs are not available, and
government benefits available to previous refugee groups to promote their success in this
country are significantly reduced. Taking ESL classes at Grossmont, and for some,
subsequently continuing on to earn a degree or certificate, is one of the few routes to
success, and survival, in the U.S., not only for themselves but also for their children.
College enrollment tends to increase at times of economic downturn, which also coincides
with course section cuts or the inability to add more sections. The reduced course offerings
fill up quickly leaving many ESL students without the opportunity to enroll and improve
their language skills and achieve their educational goals. Knowing that enrollment
opportunities are limited, the Iraqi students who do get into ESL courses are making an
ardent effort to remain and succeed in them.

The second table above shows a two percent decrease in retention for the core at the ESL
106 and ESL 119 levels. A similar pattern was also found during the department’s 2004
program review; however, the decrease occurred at the then English 110 only. ESL 106 and
ESL 119 are the advanced courses in the program, and it is at these levels that some students
progressing from the lower levels meet their match in terms of not only their language
learning skills but also their ability to meet the increasing demands of academic coursework
along with family and work responsibilities.

Lastly, high retention in the program may also be attributed to the international student
population. Grossmont College has attained an excellent reputation for its service to
international students, and as a result, has the highest enrollment of these students in the
county. International students make a substantial investment to study in the U.S., and for
most, improving their English proficiency and attaining a U.S. degree or certificate means
better job opportunities in their native countries.
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2.5 Describe strategies employed to ensure consistency in grading in multiple section courses
and across semesters (e.g., mastery level assessment, writing rubrics, and departmental
determination of core areas which must be taught).

Standardization in grading begins with the new faculty orientation. At this time, the ESL
department chair and level leaders provide teachers with the course outlines and inform
them not only of the course objectives and content but also the student learning outcomes
and the multiple measures used throughout the semester to evaluate those outcomes.
Teachers are informed of standard grading categories, some of which have recommended
grade weight ranges to be determined by the instructor while others have a fixed grade
weight. For example, the final exam for ESL 106 is set at 25% of the class grade for all
sections.

Consistency in grading is also promoted during the semester through calibration meetings,
shared rubrics, and standardized tests. The table below shows the ESL faculty responses in
regards to the department’s efforts to ensure grading consistency.

The department employs the following methods to ensure consistency in grading.
Strongly . Lo Strongly
Agree Agree Neutral Disagree Disagree
calibration 73.7% 23.7% 2.6% 0.0% 0.0%
(norming) meetings (28) 9 (D (0) 0)
orading rubrics 73.7% 21.1% 5.3% 0.0% 0.0%
- C (28) ®) @) © 0
recommended grade 68.4% 18.4% 7.9% 5.3% 0.0%
weights (26) N 3) 2 ()
. » 63.2% 18.4% 15.8% 2.6% 0.0%
standardized tests (24) ) 6) 1) )

Essay grading calibration meetings are held for teachers of core classes. These meetings
take place during the 8" or 9™ week of the semester to calibrate grading of midterm writing
tests and the 16" week of the semester to calibrate grading on writing portfolios. Teachers
agree on the midterm reading and writing prompt to be used for each level, most often done
during the department’s professional development meeting, and they use a standard rubric.
The department also provides common reading and grammar finals for each of the core
class. Instructors at each level participate in the writing of these exams or are given the
opportunity to review and provide recommendations for revisions. At each level, each of
the three sections of the core final exams is given a standard grade weight that the
instructors have discussed and agreed upon.

Extending the success of standardization of the core classes to the supplementary courses
was one of the department’s 2004 program review recommendations. For the work
completed by the department to achieve this standard, please refer back to standard 1.3.

The move toward standardization of the supplementary classes is relatively recent,
beginning in Fall 2009, and this may be why the table above indicates that a few faculty
members are not in line with the standardization and grading consistency required by this
program. Greater effort will be made to help these faculty members to understand the
importance of consistency to ensure accuracy in grading and fairness to students.
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2.6 Describe and give rationale for any new courses or programs you are developing or have

developed since the last program review.

ESL 070 and ESL 071

ESL 070, Basic Introduction to ESL-Literacy and ESL 071, Basic Introduction to ESL-
Communication are six-unit courses developed to serve students entering the GC ESL
program below the ESL 080 and 081 proficiency level. Prior to implementing ESL 070 and
071, students placing below the ESL 080-081 level were strongly recommended to attend an
ESL adult school; however, most exercised their right to take the lowest level ESL courses
offered, ESL 080 and 081. Success and retention of these students in ESL 080 and 081 were
poor; the teachers also struggled to teach the course at a pace and a level of rigor that would
best serve these low beginning level students. These problems led to the addition of ESL
070 and 071. The courses provide the intensive literacy training as well as drills and
exercises to enhance listening and speaking skills of students at this zero level. All lessons
are focused on teaching language skills to ESL students who have little to no literacy skills
nor understanding and speaking skills. As a community college with an open-entrance
admission policy, students who place at an extremely low proficiency level need to be
served; these courses do exactly that. These courses are offered on a pass/no pass basis
only; they are non-degree credit courses.

ESL 090 and ESL 109

ESL 090 and ESL 109, American English Pronunciation I and II, were developed as a result
of collegial consultation between GC ESL and Communication. These courses were
formerly taught by Communication faculty as Communication 105 (A, B, C, D): Oral
Language Skills for English Learners. The Communication faculty requested that ESL take
over teaching the courses in Spring 2007 because they deemed that the ESL faculty might
better serve non-native speakers with accent problems since the ESL faculty provides
English instruction to this population in all other language skills: reading, writing, grammar,
listening, and speaking. The decision to charge ESL with offering accent-reduction courses
was accepted by both faculties. Instead of making one multi-level course repeatable, the
ESL faculty developed two courses, ESL 090, targeting beginners, and ESL 109, serving
intermediate and advanced learners. Each course is designed to assist non-native American
English learners in developing both oral and aural language skills through the improvement
of understanding spoken English and articulation of the language. Lessons include oral and
aural discrimination exercises as well as activities and drills designed to improve students’
articulation of American English stress, rhythm, and intonation patterns. By the end of each
course, students are expected to reduce their accent when speaking American English in
addition to understand spoken English better. These courses are offered on a pass/no pass
basis only; they are both three-unit, non-degree credit courses, and are no longer repeatable.

ESL 106R ESL Reading and Vocabulary Development IV

For years, ESL 106, ESL 119, and English 110 teachers have been concerned about the low
reading proficiency of their students. The teachers report that the students’ lack of academic
reading skill is apparent when preparing them to do reader-response essays. This lack of
reading proficiency is also shown in the poor pass rates on the reading section of the ESL
106 final exam. Advanced-level ESL students struggle to understand college-level reading
materials because they do not possess a sufficient academic vocabulary and do not use
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effective reading strategies to become better readers of college-level texts written in English.
Instead of using reading strategies they employ when reading in their native-language, many
advanced ESL learners rely too much on translation, which slows their reading speed and
inhibits understanding. Also, when learning English vocabulary by primarily translating the
English word or phrase into the native language, students neither retain the meaning of the
English word or phrase nor can use it meaningfully in context. The three-unit 106R is added
to the ESL curriculum to fill this need explained above. This course provides advanced ESL
students with instruction and practice using various reading strategies and vocabulary
development techniques employed by independent readers. In addition to developing
reading comprehension and increasing academic vocabulary, students improve their ability
to communicate the information and concepts in college-level texts orally and in writing.
When successfully completing this course, students will experience more success in college
courses requiring intensive and extensive reading skills and critical thinking. The goal of
the course is also to foster students’ development of a greater understanding, appreciation,
and perspective of written works through the analysis of the techniques and purposes of
specific writers and genres. Students are advised to take this class concurrently with ESL
106. Currently, two sections are offered; one is linked to an ESL 106, and the other is a
stand-alone section.

ESL 112 Academic Vocabulary and Usage

The rationale described above also applies to the two-unit ESL 112. It serves the same
population, advanced ESL students who want to increase academic vocabulary to read and
write effectively at the college level. The purpose in adding this course is to offer an
advanced supplementary course focused on learning and using college-level vocabulary that
enhances reading and writing skills used in the advanced core courses, ESL 106 and ESL
119, and in other college courses in a variety of disciplines. This is accomplished through
focusing on an Academic Word List (AWL) of vocabulary items that are most often found
in college texts, journals, and other publications. This advanced course also gives focused
practice in summarizing, paraphrasing, using dictionary skills, and understanding and using
collocations, a sequence of words that often co-occur. ESL 112 provides students with
effective techniques to learn and use academic vocabulary; the course also provides students
with necessary practice in using the new words in meaningful contexts through various
writing assignments and other projects, such as a final group presentation that includes a
PowerPoint presentation and oral reports to the class. ESL 112 has been offered linked to an
English 110/ESL 111and ESL 119 and as a stand-alone class.

ESL 119 English as a Second Language VII

The first ‘ESL courses’ offered at Grossmont College were sections of English 110 taught
by ESL specialists, so the need to offer ESL sections of English 110 was identified and
addressed years ago. In 2006, the English and ESL faculty agreed to add ESL 111, an
editing course designed for ESL learners. The ESL 111 was added because ESL students in
English 110 had struggled to overcome problems with word choice, grammatical accuracy,
clause and sentence structure, and writing mechanics before entering English 120. The ESL
111 would help prepare students to become better editors. Although the course was
beneficial, both English 110 and English 120 teachers complained that ESL students still
required even more intensive instruction in college composition than offered in the English
110 plus ESL 111 cohort. This is why ESL 119 was developed and added to the GC ESL
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curriculum; it combines the content and required student learning outcomes of both the
composition (English 110) and editing (ESL 111) courses. One lecture hour and one lab
hour have been added to ESL 119. This aligns ESL 119 with the same course structure as all
other ESL core courses at Grossmont, five lecture hours and one lab hour. ESL 119 becomes
the seventh core course in the study of English grammar, reading, and writing. Students
practice the writing process by composing essays with effective and accurate expression.
They also develop their academic literacy by employing advanced techniques of essay and
research writing with an emphasis on critical thinking, argumentation or other rhetorical
strategies, synthesis of research materials, and academic citation. In addition to this focus on
rhetoric and writing, students develop editing skills so that they reduce errors in word
choice, grammar, punctuation, and usage. The goal of ESL 119 is to better prepare ESL
students to achieve the entrance requirements of English 120 so that they may have the
academic writing and editing skills to attain the SLOs of English 120.

As a result of adding the ESL 119, ESL 111 was deleted from the ESL curriculum, and ESL
106 was deleted as a prerequisite to English 110: College Composition. Students who pass
ESL 106 can no longer take native-speaker sections of English 110; they are now required to
take ESL 119 as the prerequisite to English 120.

Vocational ESL (VESL)

The ESL population is very diverse. At the lower levels, there have been increasing numbers
of students who are underprepared academically in their first countries or whose age, health,
or life circumstances prevent them from learning academic English at a fast enough rate to
progress steadily. Such students may not have time or resources to study for years, so they
may not be able to access transfer education.

To help these students identify educational alternatives, the department has developed
vocational ESL (VESL) content that is currently taught in a linked set of classes at our 3™
level in ESL 96, 97 and 98. Although the ESL 97 class provides most of the VESL content
and activities, this learning is prepared for and reinforced through readings in ESL. 98 and
writing in ESL 96 course. In these courses, students achieve objectives in the course outlines
by focusing primarily on workplace language and culture.

GC ESL tried other options for delivery of this content. Stand-alone electives were offered,
but their multi-level nature made teaching them a challenge. In addition, once the college
began to cut sections, the department could no longer offer these electives. It was decided to
teach the content using existing course outlines. This also allows more students to access the
vocational content.

The VESL curriculum includes visits to the Career Center, guest speakers from Counseling,
and use of career search websites. Students are also introduced to career ladders developed
to help them plan stages of a career improved through continuing or higher education. The
career ladders were developed under a grant from the CTE regional deans, and they show
students the level of ESL they need to be successful in various training programs. By the end
of the course, students have chosen realistic, individualized short-term and long-term goals.
They have also learned about resources on and off campus to help them revise and attain
their educational and career goals.
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2.7

As of Spring 2011, the 11-unit linked VESL curriculum is now in its 4™ semester. A
coursebook has been developed, and revisions are made every semester. It is important to
note that while the course helps students who identify vocational goals, some students also
set goals requiring advanced degrees. Students are encouraged to set their own goals
according to their individual self-assessments of interests, abilities, experience and
resources. Then, they are prepared to be successful at work once they meet these goals.

How are current issues (i.e. environmental, societal, ethical, political, technological)
reflected in your curriculum?

Both published texts as well as teacher-generated lessons are thematic. Themes for reading,
contextualized-grammar, and writing lessons include environmental, societal, ethical,
political, and technological issues. Teachers also supplement textbook lessons with print
and audio materials relevant to current issues. These texts and materials include a range of
current academic, social, environmental, and technological topics. Teachers also
incorporate newspaper articles on current events, online resources such asYouTube videos
and class blogs and forums, and local news, such as from KPBS, to supplement the readings
and topics from textbooks. In addition to authentic (unmodified) publications used for
advanced ESL classes, such as Time, simplified newspapers designed for ESL students,
such as News for You and Easy English Times, are used at the beginning levels. Modified
publications published by Newsweek and National Geographic are also used successfully.
Readings and videos are most often the catalyst for academic research and writing, class
discussions, and presentation topics. Students may also be assigned to interview Americans
on current and cross-cultural issues. They then make speeches on their findings, and other
students learn from their experience. This project breaks down stereotypes about American
culture, and it helps students realize the diversity of viewpoints on issues. At the ESL 100
and ESL 103 levels, instructors use the Destinations series written by Nancy Herzfeld-
Pipkin. These textbooks focus on many of these issues. The four books in the series are
published by a major publisher of ESL texts. See Section 8.1 for a more detailed description
of these integrated textbooks.

The following is a sampling of some of the lessons ESL faculty use to present current and
relevant issues:

Class: ESL 097 Listening & Speaking III

Developed by: Leah Cooper

Issue: The impact of population growth on wilderness areas around the world
and the concept of sustainability

Assignment: Students practice listening and speaking using the conditional clauses to

discuss how present human activities will affect nature in the future. After examining the
pros and cons of zoos, discussing several threatened species, and listening to a radio
program about overfishing, students read an article about the controversial release of the
Gray Wolf to Yellowstone National Park. After reading the article, students role play a
meeting between members of each side of the issue (a rancher, a travel agent, a scientist)
and try to come to an agreement over whether the government should release more wolves
into Yellowstone.
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Class: ESL 101 Listening & Speaking IV

Developed by: Sara Ferguson

Issue: Open (Students select topic.)

Assignment: Students go to www.voanews.com/specialenglish, choose a news story,
listen to the story at least two times. After listening, students listen and read silently.
Students report the main idea of the story in writing. Students use the same process to
prepare for oral presentations on the news story they select. The speech involves presenting
the main idea of the story, three to five important details, and why the story is of interest.

Class: ESL 103 English as a Second Language V

Developed by: Nancy Herzfeld-Pipkin

Issue: Societal & Ethical

Assignment: Students read about the life of Frederick Douglass as well as other African

Americans, including Harriet Tubman, Rosa Parks, and Martin Luther King Jr. Their stories
are used as the discourse to learn not only about the African-American experience but also
to learn and practice correct grammar, sentence structure, and essay organization. These
lessons culminate into a narrative essay writing assignment in which the students describe
overcoming a difficult circumstance, facing an important decision, or taking a risk.

Class: ESL 104 Listening & Speaking VI

Developed by: Glenn Hoyle

Issue: Environmental ~ Endangered Species

Assignment: Students read a news article about protecting the tree kangaroo in Papua,

New Guinea. Students also listen to a dialogue in which college students discuss internships
with animal conservation groups. Students research and do group presentations on specific
endangered species and what is done to save them.

Class: ESL 106 English as a Second Language VI
Developed by: Ann Hubbard
Issue: Technological, Societal, & Ethical ~ The Impact of Social Networking

Sites on Family and Peer Relationships
Assignment: Students watch Growing Up Online, a PBS video, and read the
introductory transcript of interviews with students, parents, teachers, and counselors.
Students participate in a class discussion and complete prewriting and essay outlining
exercises in preparation for an in-class midterm essay.

Class: ESL 106 English as a Second Language VI
Developed by: Rebekah Madren
Issue: Political & Ethical ~ The Development and Use of Nuclear Power

Assignment: Students read a passage about the Manhattan Project and J. Robert
Oppenheimer. The students discuss the conflict surrounding the original development
and the current use of nuclear power for weapons and industry. The passage is then
analyzed to study the use and formation of adjective clauses. The students complete a
writing assignment about nuclear power, incorporating correct usage of adjective clauses.
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2.8

Class: ESL 112 Academic Vocabulary and Usage
Developed by: Nancy Herzfeld-Pipkin

Issue: Environmental, Technological Societal, & Ethical ~ Ethics of Cigarette
Marketing, Various Environmental Issues, Maintaining Privacy in the
Digital Age

Assignment: Student groups must choose one of the chapters covered in the class text.

Each chapter covers a different topic, such as the environment, privacy in the digital age,
marketing tobacco to developing countries. Each group creates a PowerPoint presentation
about the chapter and topic chosen. The PowerPoint is based on what was discussed in class
and other information covered during that chapter’s lessons. The presentation must include
vocabulary studied. Each group presents its work to the class by having each student in the
group explain and discuss one part of the PowerPoint presentation. Each student must also
write and turn in an individual short report on the portion of the presentation that he or she
was responsible for presenting to the class. This written report must also include vocabulary
from the chapter. Each student receives a three-part grade for this assignment: a score for
the group's PowerPoint, a score for the individual student's oral report about the PowerPoint,
and a score for the student's individual written report.

If applicable, provide a comparison of the retention and success rates of distance learning
sections (including hybrid) and face-to-face sections.

Between Fall 2007 and Spring 2009, the ESL department offered a hybrid ESL 106;
however, enrollment and retention were low. ESL students want and benefit from the
face-to-face interaction with instructors and classmates. For this reason, enrollment in the
hybrid ESL 106 remained low, averaging at 18 students compared to 25 for the traditional
ESL 106s. Retention was also lower. Retention for the hybrid ESL 106 averaged at 86%
while the average for traditional ESL 106s was 89%. Half the students enrolled in the
hybrid ESL 106 had the computer skills and independent learning style needed for success
in a hybrid course. The course aided them by providing the flexibility they needed to
manage their class and work hours. However, the other half enrolled because it was the only
106 that had seats available. These students often had challenges with online
communication and in some cases had limited Internet access. Over the four semesters that
the hybrid ESL 106 offered, there was a gradual increase in enrollment. However, the ESL
faculty agreed that it was best to maximize enrollment and retention and discontinue this
mode of deliver for ESL 106.

One ESL section of English 110 was offered as a hybrid up to the Spring 2008 semester.
However, the lower enrollment and retention pattern appears to have held true for this
hybrid as well. An average of 19 students enrolled in this course compared to the average
25 for the traditional ESL sections of English 110. Retention for the hybrid course averaged
at 75% while the average for traditional courses was 89%. The instructor for the hybrid 110
taught the class as a traditional course from Spring 2002 to Fall 2004. Enrollment for these
semesters averaged 24 students, and retention was high, averaging 92%.

ESL faculty are not closed to the idea of offering hybrid courses at the higher levels.
However, before doing so again, faculty would need to take steps to identify what a hybrid
course would need to improve retention and ensure that this mode of delivery provides the
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2.9

students with the necessary means of communication and resources to achieve the learning
outcomes for the course.

If applicable, include the list of courses that have been formally articulated with the high
schools. Describe any articulation and/or collaboration efforts with K-12 schools. (Contact
the Career and Technical Education Partnership and Tech Prep office for help.)

ESL classes do not have formal articulation with highs schools. However, ESL faculty have
been actively involved in collaboration with local high schools through work supported by
the California Partnership for Achieving Student Success (Cal-PASS). The intent of Cal-
PASS is to improve articulation between educational segments (K-12, college, and four-year
schools). Cal-PASS provides data regarding student enrollment, assessment, and success
rates as they move through the segments. The faculty then can see areas that could be
improved upon or areas of disconnect to work on. Each council creates new programs to
help students transition from one segment to another and to achieve success as they do so.

To improve the success rates for students who are non-native speakers of English, the East
County Cal-PASS EL/ESL Intersegmental Council began in December 2004 with Virginia
Berger, Pat Bennett, and Nancy Herzfeld-Pipkin representing Grossmont College ESL.
Virginia Berger served as co-chair of the council until her retirement in 2006, and Nancy
Herzfeld-Pipkin served as co-chair from 2006-2010. In August 2010, the co-chair model
was changed to one chairperson, and Nancy chaired the council for the 2010-2011 academic
year.

The council’s first innovation began in the summer of 2005 when an ESL 108 class was
taught as a summer school class at Grossmont High School to students from different high
schools in the district. In subsequent years, one or multiple sections of the class were taught
at both Grossmont High School and El Cajon Valley High School. The course was team
taught by one college instructor and one high school instructor. This program gave high
school students a chance to experience a college-level class as well as earn two units of
college-level credit in addition to their usual high school summer school credit. In addition,
the program was meant to familiarize high school students with the kind of classes they
could expect in college so that they might choose ESL classes and not English classes. Three
of our Grossmont College instructors taught in this program: Virginia Berger, Barbara
Loveless, and Nancy Brian-Hemme, and three high school EL instructors participated as
well. In October 2006 Virginia Berger, Barbara Loveless, Maxine Sagapolutele, and Kim
Dickinson (Steele Canyon HS instructor) gave a presentation about the team-taught summer
class at a regional Cal-PASS seminar/workshop. This summer school class continued until
2008. This program did not continue after 2008 due to budget cuts.

During the 2009-2010 academic year, the council created “best practice” information for
professional development. The main purpose of this project was to inform colleagues in
other disciplines at both the high school and college levels of ways to work with EL/ESL
students to help them succeed in content-area classes. The information about best practices
has been posted to a Wiki that was created by the council to share information. The
council’s co-chairs, Nancy Herzfeld-Pipkin and Maxine Sagapolutele, EL coordinator at El
Cajon Valley HS, presented a three-hour “best practices” workshop to Grossmont College
instructors during Grossmont’s Summer Institute in June 2010.

38



This past academic year, three members of the council “showcased” the three segments
represented in our council. Scott Gaudet represented the high school segment, Nancy
Herzfeld-Pipkin, Grossmont College, and Julie Williams, SDSU. Representatives of each
segment created a PowerPoint presentation about programs offered to EL/ESL students at
their schools or in their district. These presentations answered specific questions about
demographics of students, testing and placing procedures, proficiency levels and courses
offered, as well as curriculum. These presentations are posted to the Wiki as well as a state-
wide Wiki created by Cal-PASS, which may be shared with other councils across the state in
the future.

As a result of the Nancy Herzfeld-Pipkin’s presentation described above, she was invited to
speak to the district’s high school counselors about the differences between classes offered
in the English Department and in the ESL Department at Grossmont College. The main
purpose of this presentation was to help high school counselors advise the EL students
leaving for college regarding the best assessment to take. This presentation has led to a new
proposal which has been adopted for the 2011-2012 school year: English Learners Choosing
Smartly. This is a new innovation focusing on preparing all stakeholders at the high school
level with information about taking ESL classes vs. English classes as well as the different
assessment tests. This project involves working with the counselors, teachers, students, and
parents in the Grossmont Unified HS District to make sure students understand the
difference between Grossmont's English and ESL writing courses and the assessment tests.
The Cal-PASS council members will be preparing materials to share with all the
stakeholders about these topics and presenting them in EL classes at the high schools as well
as special events. The goal is to get more high school EL students to choose the ESL
placement assessment and classes.

2.10 Consult with the articulation officer and review both ASSIST.org and the Grossmont
College articulation website. Please identify if there are any areas of concern or additional
needs your department has about articulation with four-year institutions. Please describe
how the program ensures that articulations with key four-year universities are current.

After consulting with the GC articulation officer and Assist.org, the chair confirmed that
while there is no direct articulation with courses taught by the CSU (California State
University) or UC (University of California) systems, the ESL courses below transfer for
elective credit.

The ESL courses below have the rigor of comparable courses at a CSU. As the following
courses were developed, they were submitted to CSU for transfer elective credit. The GC
articulation officer stated that “the CSU System delegates this determination to the
community college.”

ESL 103 English as a Second Language III

ESL 106 English as a Second Language IV

ESL 106R  ESL Reading and Vocabulary Development IV
ESL 112 Academic Vocabulary and Usage

ESL 119 English as a Second Language V

ESL 299B  Selected Topics in English as a Second Language 5-5

(VL0 \OIRVS IRV, IV, |
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As the following courses were developed, they were submitted and approved by the UC
Office of the President. Assist.org lists ESL119 as a change for 2010-11; the website also
notes that the combined maximum number of credits is eight for UC schools. According to
the GC articulation officer, the UC approves courses that would typically be offered by a UC.

ESL 103 English as a Second Language III 5
ESL 106 English as a Second Language [V 5
ESL 119 English as a Second Language V. 5

The ESL department maintains active collaboration with the Grossmont College articulation
officer to ensure the above agreements are current. Neither the GC ESL faculty nor the GC
articulation officer has any needs or concerns regarding the articulation agreements above.
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SECTION 3 ~ Outcome Assessment

Using the course Student Learning Outcome (SLO) assessment data that you've compiled in
Appendix 4~Annual Progress Reports, as well as Appendix 5~SLO Assessment Analyses and
Appendix 6 ~Course to Program SLO Mapping Document, answer the following questions:

3.1 What is working well in your current SLO assessment process, and how do you know?
What needs improvement and why?

ESL SLO Development & Planning

GC ESL has adopted the SLO assessment cycle instituted by the college and now uses SLO
data as another measure of student success in addition to grades. GC ESL has fulfilled all
requirements made by the college concerning SLOs: The ESL instructors have
collaboratively written SLOs for every ESL course; faculty have also identified assessments
for achieving SLOs in each course (Appendix 6.1). The teachers have set success
percentages for each SLO; that is, the ESL instructors agree that a certain percentage of
students retained in the class should pass the SLO assessment test. Success percentages
range from 60% to 80% passing the assessment depending on the level of the course and the
skill assessed. Appendix 5.1, which was the first ESL. SLO Assessment Analysis Report,
shows each course, the assessments, the expected success percentages, and the actual
success percentages of Fall 2008 SLO assessments. In addition to collaborating in writing
the course SLOs, the GC ESL teachers have collectively written program-level SLOs and
mapped these to institutional outcomes as shown in the table below in 3.2. Finally,
Appendix 6.2 illustrates the six-year SLO assessment plan. Thus, GC ESL has completed
all the necessary first steps in beginning the SLO assessment cycle.

SLO Assessment Process

Now that the SL.Os are written and assessments identified, every semester the faculty of
each course agree on particular SLO assessments to be used in sections of the same course;
these assessments are administered in the week after the drop deadline or later every
semester, and for each assessment, instructors use a common rubric. The assessments vary
depending on the course:

In the core courses, each instructor gives a standard final exam to assess reading, writing,
and grammar SLOs. The exams are primarily written by full-time ESL faculty, who are
responsible for ensuring that the exams are effective in assessing the SLOs for the course.
The core teachers work cooperatively to develop writing prompts to be used for the writing
final. These prompts make up a prompt bank for each of the core levels. In the advanced
core levels, ESL106 and 119, teachers also agree on reading assignments which help to
prepare students to write on the final exam prompt.

In the listening and speaking as well as pronunciation courses, teachers agree on a particular
speaking task. Listening skills that are learned and practiced in the course are assessed
using the final exam. The final speaking task and the listening final exam are used as the
SLO assessments for these supplementary courses focused on building students’ oral and
aural skills.
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For the reading courses, the faculty have done SLO assessment in two ways. Initially,
reading SLOs were assessed through standardized multiple-choice tests. The tests included
items which assessed a majority of the learning objectives of the courses. The results of
these tests gave the teacher a very clear idea of how well students were achieving certain
reading skills practiced in the course, such as understanding main ideas, making logical
inferences, and understanding vocabulary in context. An example of these SLO assessment
data from Spring and Fall 2009 is in Appendix 5.2. Starting in Spring 2010, reading
instructors have compared pre and post test scores in the individualized reading program
(IRP) diagnostic test to measure the reading SL.Os. Instead of showing how well readers are
achieving particular reading skills, the IRP pre and post-test scores show whether a reader’s
overall skill has improved. The results of Spring and Fall 2010 SLO assessments are in
Appendix 5.3.

SLO Reporting

Reporting of SLO assessment scores is done at the same time grades are submitted. Core
teachers report the number of students tested, the percentage that passed each part of the
final exam: reading, writing, and grammar. Listening and speaking instructors submit the
number of students tested as well as the percentage that pass the final speaking task and final
listening exam. Reading instructors submit their class rosters with students’ pre and post
IRP diagnostic test scores; these data show how well students improve in their reading
ability from the beginning to the end of the course. Appendix 5.3 shows pre and post IRP
scores for Spring and Fall 2010 and Spring 2011. SLO assessment results from Fall 2009
and 2010 along with Spring 2010 and 2011 SLO for core and listening and speaking classes
are summarized in Appendix 5.4. Appendix 5.5 is the Fall 2009 and Spring 2010 Annual
Report.

The results are distributed to faculty for their analysis and recommendations. This occurs
during professional development when instructors meet in their course groups to make
recommendations for improvement based on grades and SLO data. In order to review the
previous semester and plan for the current semester, core course groups meet every semester
during professional development week. Collectively, they agree on shared prompts used in
SLO writing exams; they also work together to create grading rubrics to evaluate these
writing tests. These rubrics are shared by all instructors of the course. In addition to meeting
to discuss prompts and writing rubrics, core faculty review SLO scores compared to the
expected success percentages set by the faculty; then, they make recommendations to
continue to use the same standardized reading and grammar final exams, write new tests, or
modify them in some way. Each core group is developing a bank of standardized reading
and grammar finals in addition to a prompt bank used in SLO assessments.

Reading teachers have also been meeting regularly during professional development week to
discuss successes and challenges with the IRP. These meetings also involve discussion of
SLO assessment results. The results of the past three semesters show that most students
improve their overall reading ability between IRP pre and post tests, and instructors are
encouraged by the positive results. The reading instructors also share lessons and discuss
future projects to enhance instruction, particularly in areas in which the percentage of
students achieving the learning outcome is below the expected percentage. Reading
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3.2

teachers are also considering returning to the SLO assessments used from Fall 2008 through
Fall 2009. These studies, summarized in Appendix 5.2, give teachers a more specific
analysis of which reading skills students are improving and which they are not. Eight SLOs
are tested. The results are quite revealing and allow the teachers to develop additional
lessons that focus on helping students improve reading skills they are deficient in. The
reading teachers will meet during Fall 2011 professional development week to discuss how
they will continue their SLO assessments and analyses.

Listening and speaking and pronunciation teachers do not meet regularly to discuss SLO
assessment results as they should. Data in Appendix 5.4 show that students are mostly
attaining listening and speaking outcomes; nevertheless, the faculty need to review speaking
tasks and rubrics, listening tests used in SLO assessment tests, and the expected success
percentages annually. High SLO success rates and grades compared to ESL core courses
suggest the faculty may need to infuse more academic rigor into our listening and speaking
and pronunciation program. As recommended in 2.4, as a result of the grade distribution
analysis, listening and speaking teachers will review grade categories, grade weights, SLO
assessments and success percentages as well as tests other graded assignments, and make
recommendations and set goals for the academic year. Grade distribution and SLO
assessment results will be reexamined in Fall 2012.

Goals for Improvement

The SLO assessment process used by GC ESL is satisfactory, but improvements need to
take place. Faculty have done excellent work writing SLOs, developing shared assessments
and rubrics, administering assessments, and reporting results. They have worked hard to
comply with the demands of the college to institute the SLOAC in the department. Now that
the SLO assessment process is in place, ESL faculty need to make a greater commitment to
use SLO assessment data to improve teaching and learning. The faculty need to review SLO
data annually in all ESL course groups, core and supplementary, and make
recommendations to write new tests or modify the current tests. The recommendations
could also include changes in method, delivery, or specific teaching and learning techniques.
The faculty also must review the established expected outcome percentages annually. The
ESL faculty are commended for making the SLOAC a part of their course; now the faculty
must use the SLOAC in a more meaningful way to improve teaching and learning.

Using your course-level SLO Assessment Analyses (Appendix 5), this is part of your
annual reporting process, and your Course-to-Program SLO Mapping Document
(Appendix 6), discuss your students' success at meeting your Program SLOs.

GC ESL assesses program-level SLOs at the course level. The table below shows the
relationship between program SLOs and the courses in which they are assessed:
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ESL Program SLOs Institutional ESL

SLO Code Courses

Demonstrate the ability to write clearly and effectively using AH4,1T1-3, | ESL 103,

standard English in the academic and workplace environments, CC2, CC4, 106, 119

employing peer and instructor feedback as well as college EC4-5

resources to become independent learners.

Read college-level text independently and critically, emphasizing | CC1-2 ESL 105,

comprehension, vocabulary, and cultural awareness, and applying 106R

what is read to writing, discussion, and presentations.

Listen, comprehend, and take notes in a variety of academic and EC2, CC4, ESL 104

vocational contexts and effectively integrate the information AH4, IT1-3

learned into graded assignments or workplace tasks.

Communicate effectively in college-level discussions, EC1, CC2, ESL 104

presentations, and a variety of graded speaking tasks using CC4,1T1-3,

comprehensible English, including appropriate language functions | PC2, PC1,

and register. AH4

Demonstrate the ability to interact effectively within and across CCl1-4, All

cultures and apply this skill to one’s own cultural adjustment by EC1-2 courses.

communicating effectively.

The key to the ISLO codes is in Appendix 6.3.
Program SLO 1: Writing Proficiency

This program outcome focuses on developing proficient writers who can understand and use
Standard English in academic and professional discourse. This outcome is evaluated in SLO
studies conducted in three core courses: ESL 103, 106, and 119. As one can glean from the
tables below, the faculty and students are doing excellent work to achieve the SLO for
writing. The faculty has set a high expecta<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>